
ARTÍCULOS ORIGINALES

E-ISSN 2389-8194

Vol. 11, No. 1
Enero-junio de 2024

doi: https://doi.org/10.16967/23898186.875

pp. 6-23

rpe.ceipa.edu.co

* PhD in Spanish. Centrum PUCP, Lima, Peru. E-mail: dsalasd@pucp.pe. ORCID: 0000-0001-5523-4777. Google Scholar: https://scholar.
google.com/citations?user=Lq9FTbkAAAAJ&hl=es. Scopus Author ID: https://www.scopus.com/authid/detail.uri?authorId=55599038300.
** Master in Business Administration. Centrum PUCP, Lima, Peru. E-mail: kelly.rojas@pucp.edu.pe. ORCID: 0000-0002-4866-1671. Google 
Scholar: https://scholar.google.com.pe/citations?user=M4nMLCQAAAAJ&hl=es. Scopus Author ID: https://www.scopus.com/authid/
detail.uri?authorId=57555955600.
*** Master in Business Administration. Centrum PUCP, Lima, Peru. E-mail: rchicata@pucp.edu.pe. ORCID: 0009-0006-5967-7448. Google 
Scholar: https://scholar.google.es/citations?view_op=list_works&hl=es&user=aiyTccUAAAAJ.
**** Master in Business Administration. Centrum PUCP, Lima, Peru. E-mail: minoquio@pucp.edu.pe. ORCID: 0009-0000-8929-3142. 
Google Scholar: https://scholar.google.com/citations?hl=es&user=i0sVDxQAAAAJ.
***** Master in Business Administration. Centrum PUCP, Lima, Peru. E-mail: coliveraf@pucp.edu.pe. ORCID: 0009-0009-9053-5570. 
Google Scholar: https://scholar.google.com/citations?view_op=list_works&hl=es&user=YIkyjL0AAAAJ.
****** Master in Business Administration. Centrum PUCP, Lima, Peru. E-mail: a20177538@pucp.edu.pe. ORCID: 0009-0006-3321-5480. 
Google Scholar: https://scholar.google.com/citations?user=Qo9Yc7cAAAAJ&hl=es.

The Commitment of Teachers in Latin 
America Using Online Technology: 
Factors and Dimensions

DANIEL E. SALAS-DÍAZ*

KELLY ROJAS**

AUGUSTO R. CHICATA***

MARCO ANTONIO INOQUIO****

MARÍA CONSUELO OLIVERA*****

WENDY SÁNCHEZ******

https://doi.org/10.16967/23898186.623


E-ISSN 2389-8194

Vol. 11, No. 1
Enero-junio de 2024

doi: https://doi.org/10.16967/23898186.875

COMO CITAR ESTE ARTÍCULO
How to cite this article:

Salas-Díaz, D.E. et al. (2024). The 
Commitment of Teachers in Latin 
America Using Online Technology: 
Factors and Dimensions. Revista 
Perspectiva Empresarial, 11(1), 
6-23.

Recibido: 06 de marzo de 2024
Aceptado: 25 de junio de 2024

ABSTRACT  Objective. To identify the factors and dimensions influencing the commitment 
of Latin American teachers in the context of online technology. Methodology. The research 
employs semi-structured interviews based on theoretical suggestions, considering 
the Latin American context. Results. The findings reveal that Latin American teachers’ 
commitment to the teaching, profession, institution, and student dimensions is influenced 
by personal, contextual, and professional factors. This study sheds light on how technology 
is revolutionizing education and learning in Latin America, particularly among teachers. 
It also considers the impact of changes in teaching and learning practices, as well as 
new approaches to learning development. Personal concerns for students, professional 
motivational strategies, and contextual community factors are the most significant influences 
on educator commitment. Conclusions. The results of this research indicate that future 
educational managers should implement strategies to enhance teachers’ commitment, these 
strategies should include: (i) strengthening educators’ skills and abilities with students; (ii) 
creating working conditions that support motivation and professional growth; (iii) equipping 
them with the necessary tools to develop their work effectively.

KEY WORDS  Teacher, Commitment, Factors, Dimensions, Online Technology, Online 
Teaching.

El compromiso de los docentes de América Latina con el uso de la tecnología 
en línea: factores y dimensiones

RESUMEN  Objetivo. Identificar los factores y dimensiones que influyen en el compromiso 
de los docentes latinoamericanos en el contexto de la tecnología en línea. Metodología. 
La investigación emplea entrevistas semiestructuradas basadas en sugerencias teóricas, 
considerando el contexto latinoamericano. Resultados. Los resultados revelan que las 
dimensiones del compromiso de los docentes latinoamericanos con la enseñanza, la 
profesión, la institución y los estudiantes están influenciadas por factores personales, 
contextuales y profesionales. Este estudio arroja luz sobre cómo la tecnología está 
revolucionando la educación y el aprendizaje en América Latina, particularmente entre los 
docentes. También considera el impacto de los cambios en las prácticas de enseñanza y 
aprendizaje, así como los nuevos enfoques para el desarrollo del mismo. La preocupación 
personal por los alumnos, las estrategias de motivación profesional y los factores contextuales 
de la comunidad son las influencias más significativas en el compromiso de los docentes. 
Conclusiones. Los resultados del estudio indican que los futuros gestores educativos deberían 
aplicar estrategias para mejorar el compromiso de los docentes, estas estrategias deben 
incluir: (i) reforzar las habilidades y destrezas de los docentes con los alumnos; (ii) crear 
condiciones de trabajo que fomenten la motivación y el crecimiento profesional y (iii) dotar 
a los docentes con las herramientas necesarias para llevar a cabo su trabajo con eficacia.

PALABRAS CLAVE  docente, compromiso, factores, dimensiones, tecnología en línea, 
enseñanza en línea.

https://doi.org/10.16967/23898186.623
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O compromisso dos professores latino-americanos com o uso da 
tecnologia online: fatores e dimensões

RESUMO  Objetivo. Identificar os fatores e dimensões que influenciam o engajamento 
de professores latino-americanos no contexto da tecnologia online. Metodologia. 
A pesquisa utiliza entrevistas semiestruturadas baseadas em sugestões teóricas, 
considerando o contexto latino-americano. Resultados. Os resultados revelam que as 
dimensões do comprometimento dos professores latino-americanos com o ensino, a 
profissão, a instituição e os alunos são influenciados por fatores pessoais, contextuais e 
profissionais. Este estudo esclarece como a tecnologia está revolucionando a educação 
e a aprendizagem na América Latina, especialmente entre professores. Ele também 
considera o impacto das mudanças nas práticas de ensino e aprendizagem, bem como 
novas abordagens para o desenvolvimento do ensino e da aprendizagem. Preocupação 
pessoal com os alunos, estratégias de motivação profissional e fatores contextuais da 
comunidade são as influências mais significativas no comprometimento do professor. 
Conclusões. Os resultados do estudo indicam que futuros gestores educacionais 
devem implementar estratégias para melhorar o engajamento dos professores. Estas 
estratégias devem incluir: (i) reforçar as competências e habilidades dos professores 
com os alunos; (ii) criar condições de trabalho que promovam a motivação e o 
crescimento profissional e (iii) fornecer aos professores as ferramentas necessárias 
para desempenharem eficazmente o seu trabalho.

PALAVRAS CHAVE  professor, comprometimento, fatores, dimensões, tecnologia 
online, ensino online.
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Introduction

Teacher commitment can be defined as an 
optional state in which the additional effort 
exerted by the teacher to fulfil their task is driven 
by intrinsic motivation towards the objectives and 
values of the institution (Firestone and Pennell, 
1993). It can be considered a vital element in the 
quality, efficiency, and effectiveness of school results 
(Alazmi and Alenezi, 2023). Teacher commitment is 
influenced by factors (Chan y Acosta, 2023; Moreno 
et al., 2010) personal (Reyes, 1990), professional 
(Bolívar, 2013; Day et al., 2006; Rudolph et al., 2020; 
Watt and Richardson, 2007), and contextual factors 
(Jennings and Greenberg, 2009; Klassen, Yerdelen 
and Durksen, 2013). Furthermore, the orientation 
of this commitment can be determined by several 
dimensions (Crosswell, 2006): the teaching (Bolívar, 
2013; Firestone and Rosemblum, 1988), profession 
(Crosswell, 2006; Firestone and Rosenblum, 1988; 
Tyree, 1996); the institution (Dannetta, 2002; 
Rudolph et al., 2020); students (Day, Sammons 
and Stobart, 2007; Tyree, 1996). Teachers who 
are committed to their work have been found to 
elicit positive responses in student performance 
(Day, Sammons and Stobart, 2007), experience high 
levels of job satisfaction (Rudolph et al., 2020), and 
demonstrate enhanced levels of engagement (Day 
y Gu, 2012; Schaufeli, 2013).

The global pandemic precipitated a sudden 
crisis in all sectors, with a particularly pronounced 
impact on Latin America (NU, CEPAL y UNESCO, 
2020). Furthermore, the situation has brought to 
light shortcomings in the health and education 
sectors (Velazque, Valenzuela y Murillo, 2020). In 
particular, on an emotional level, symptoms such 
as worry, stress, and hopelessness, along with 
sleep problems characterised by high levels of 
anxiety, nervousness, and restlessness (Sandín et 
al., 2020). Teachers were compelled to achieve a 
delicate equilibrium between their personal and 
professional lives, adapt to the use of digital tools 
in a spontaneous and unskilled manner, work 
beyond their contracted hours to assist students 
and respond to parental queries, and confront the 
considerable emotional strain of caring for their 
students while setting aside their own concerns 
(Area y Adell, 2009; Trahtemberg, 2020). They 
were also required to navigate novel challenges 

as they adapted to remote working arrangements 
(Weller, 2020).

Studies about teacher’s commitment using 
online technology in Latin America are scarce 
(García-Ceballos et al., 2021; Moreno et al., 2010; 
Pino-Arcos and Pasmanik, 2021) and most of them 
are quantitative. New research is a challenge in 
order to delve deeper into the factors and the 
dimensions of the teacher commitment. A better 
understanding of this phenomenon will enable 
educational managers to implement strategies that 
impact teachers’ dedication, aiming to effectively 
oversee their teaching process. This includes 
to (i) enhancing educators’ competencies, (ii) 
fostering conducive work environments that 
strengthen their drive and career advancement, 
and (iii) preparing them with essential resources 
to enhance their performance.

For these reasons, the main objective of this 
research is to identify the factors and dimensions of 
Latin America teachers’ commitment using online 
technology. To reach the aim of this study, first, a 
literature review and conceptual framework is 
presented to address the factors and dimensions 
of the teacher commitment. Second, we explain the 
methodology used, with a qualitative approach, 
based on 22 semi-structured interviews. Third, we 
show the results divided into factors influencing 
commitment and factors influencing teacher 
commitment. Forth, the results and findings 
show evidence of the factors and dimensions 
identified. Fifth, the discussion is presented. And 
last, the recommendations include futures research 
considering the limitation of this research. This 
research will enable school decision makers to 
develop relevant strategies for their survival and 
for the development of their teachers, enhance 
educator competencies and their performance.

Literature Review and Conceptual 
Framework

The objective of this study has not been studied 
before. Studies are scarce (García-Ceballos et al., 
2021; Moreno et al., 2010; Pino-Arcos and Pasmanik, 
2021), and most of them are quantitative. An analysis 
of the existing literature allowed to establish a frame 
to identify patterns found during the interviews. 
At the same time, this allowed better scrutiny, 
comprehension, codification, and triangulation of 
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the results. For this reason, the framework aligned 
with this research was divided in two: the factors 
and dimensions of teacher commitment.

Factors Influencing Teacher Commitment

The factors are components that influence the 
teacher commitment (Watt and Richardson, 2007). 
Teacher commitment is influenced by the different 
situations, conditions, and contexts in which they 
work. Teacher commitment is related to certain 
personal characteristics, such as gender, years of 
experience, the level of education at which they teach, 
and the age of the teacher, as well as the student’s 
background and relationship with the educational 
institution (Ahmad, Ismail and Mustakim, 2022; 
Reyes, 1990). Park (2005) found that another 
factor that influences teacher commitment is the 
type of educational institution in which they teach, 
that is, whether the teacher works in the public or 
the private sector. From a professional perspective, 
the degree of job satisfaction, development of 
professional practice, fulfillment of goals, and 
teachers’ connection to their work are other factors 
(Bolívar, 2013; Day et al., 2006). The opportunity 

to work closely with students is a strong motivator 
for many teachers to enter the profession (Watt and 
Richardson, 2007). Thus, measuring teachers’ work 
without capturing social engagement with students 
is one of the most important aspects of teacher 
commitment (Klassen, Yerdelen and Durksen, 
2013). Jennings and Greenberg (2009) found that 
teachers who invest energy in building warm and 
nurturing relationships with their students tend 
to experience higher levels of well-being. Day et al. 
(2006) argued that there is a complex interaction 
between factors that affect teachers’ motivation and 
commitment to teaching.

Consequently, the factors affecting teacher 
commitment were divided into three categories: 
(i) personal, related to achieving a stable emotional 
situation for the teacher and his or her family 
environment (Reyes, 1990); (ii) professional, related 
to the work environment (Bolívar, 2013; Day et al., 
2006; Rudolph et al., 2020; Watt and Richardson, 
2007); (iii) contextual factors, such as leadership, 
relationships with colleagues, family support, and 
student behavior (Jennings and Greenberg, 2009; 
(Klassen, Yerdelen and Durksen, 2013) (table 1).

Table 1. Factors Influencing Teacher Commitment

Factors Positive Factors Negative Factors

Personal
No major health problems in family environment Family health problems

Personal values, confidence to make a difference Personal values

Professional
Workload Workload

Supported policies Not supported policies

Contextual factors

Positive relationships with students Problem behavior of students

Support from parents Little support from parents

Management leadership Inconsistent management leadership

Fellowship Lack of fellowship

Source: authors own elaboration.

Dimensions of Teacher Commitment

The dimensions are those that reflect different 
meanings and conditions of engagement and 
different types of teaching behavior (Park, 2005). 

Teacher commitment has several dimensions and 
cannot be limited to the organizational dimension, 
which is the most studied (Crosswell, 2006). Bolívar 
(2013) argued that teachers’ behaviors are oriented 
to different dimensions, which determine different 
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types of commitment. Several studies (Nias, 1996; 
Day, 2006; Meyer and Allen, 1997; Crosswell, 
2006; Bolívar, 2013) have proposed an emotional 
dimension based on the fact that teaching requires 
passion, enthusiasm, and emotional connection on 
the part of teachers.

With this in mind, it was considered appropriate 
to base the present research on the dimensions 
or types of commitment according to the levels 
at which they are directed: (i) to teaching, the 
satisfaction that teachers feel in doing their jobs, 
which comes from the enthusiasm generated by 
teaching and the respect gained from other teachers 

(Bolívar, 2013; Firestone and Rosemblum, 1988); 
(ii) to the profession, the value that the teacher 
places on the continuous development of the 
learning and professional skills (Crosswell, 2006; 
Firestone and Rosenblum, 1988; Tyree, 1996); 
(iii) to the institution, the identification that the 
teacher has with his organization to accept its 
goals and values, making efforts with the desire 
to belong and remain in the institution (Dannetta, 
2002); (iv) commitment to students, refers to the 
teacher’s ability to identify with his or her students 
as individuals and to generate empathy on the part 
of the teacher (Tyree, 1996) (table 2).

Table 2. Dimensions of Teacher Commitment

Dimensions of teacher commitment Author(s)

Engagement as care
Engagement as occupational competence
Engagement as identity
Engagement as career-long continuity

Tyree (1996)

Engaging with students
Engaging with teaching
Engaging with the institution

Firestone and Rosemblum (1988)

Commitment to students
Commitment to teaching
Commitment to the profession
Commitment to the school as an organization

Park (2005)
Razak, Darmawan and Keeves (2010)
Bolívar (2013)

Commitment to student learning
Commitment to the organization
Commitment to the profession

Dannetta (2002)

Commitment as passion
Commitment as investment of extra time
Commitment as concern for students
Commitment as responsibility for professional know-how
Commitment as transmission of knowledge and values
Commitment as participation in the school community

Croswell (2006)

Professional commitment
Personal commitment
Contextual commitment

Day et al. (2006)

Source: authors own elaboration.
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Objective of the Research

The objective of this research is to identify the 
factors and dimensions of Latin America teachers’ 
commitment using online technology. Changes in 
education and technological advances are both 
important and challenging for teachers (Tafazoli, 
Gomez and Huertas-Abril, 2018). Furthermore, 
teachers have been redefined during the pandemic 
(Mellon, 2022). The findings underscored the 
importance of teacher candidates’ strength in the 
midst of stress, including flexibility, adaptation, 
asking for help, problem-solving, and drawing 
on their experiences, as well as struggle, fatigue, 
and feelings of incompetence (Magaldi and Fayne, 
2022; Meyer and Allen, 1997). Furthermore, teacher 
commitment is one of the factors contributing to 
school effectiveness (Floden and Huberman, 1989).

Methodology

The research had a qualitative approach 
(Álvarez-Gayou, 2003; Creswell, 1998; Savin-Baden 
and Howell-Major, 2013; Mayan, 2009; Yin, 2009), 
employing 22 semi-structured interviews guided by 
an interview guide as the data collection tool, using 
a phenomenological approach. The sample selection 
procedure was conducted as follows: (i) the purpose 

was based on understanding the factors influencing 
teacher commitment using technology; (ii) the 
context was defined as the teaching of online classes; 
(iii) secondary school teachers were specified; (iv) 
the participant location was limited to Metropolitan 
Lima, Peru (Latin America).

The research objective directly aligned the 
first set of guided questions with the three groups 
of factors influencing teacher commitment 
(professional, personal, and contextual factors) 
(Bolívar, 2013; Day et al., 2006; Jennings and 
Greenberg, 2009; Klassen, Yerdelen and Durksen, 
2013; Reyes, 1990). The second set of guided 
questions addressed the dimensions (Bolívar, 2013; 
Crosswell, 2006; Dannetta, 2002; Firestone and 
Rosemblum, 1988; Tyree, 1996): (i) commitment 
to the teaching; (ii) commitment to the profession; 
(iii) commitment to the institution; (iv) commitment 
to students. It was organized into blocks of questions 
aimed at exploring the effects of online education 
(Maxwell, 1996; Mertens, 2010). Interviews were 
conducted virtually using Zoom or Google Meet as 
the videoconferencing platforms. Participant details 
are shown in Table 3, whose names were codified as 
DM for men and DF for women to protect participant 
confidentiality. The sample size was saturated. 
Transcription, coding, organization, and analysis 
were performed after the results were obtained 
by using the qualitative research software ATLAS.
ti (figure 1).
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Figure 1. Node Networks: Factors Influencing Teacher Commitment. Source: ATLAS.ti.

Table 3. Profile of Participants

Code Age
Years of 

Experience
Years in the 
institution

Type of 
School

Classrooms
Working hours per 

day
Students per 

classroom

DM001 39 20 8 Private 2 10 hours 41 and over

DM002 69 40 33 Private 5 Less than 8 hours 21-30 students

DM003 34 10 8 Private 6 More than 12 hours 21-30 students

DM004 47 20 7 Private 8 10 hours 21-30 students

DF005 26 6 1 Private 4 10 hours 21-30 students

DM006 50 25 5 Private 6 10 hours 21-30 students

DM007 38 10 6 Private 12 Less than 8 hours 21-30 students

DM008 44 21 2 Private 6 More than 12 hours 21-30 students

DM009 58 33 33 Private 5 More than 12 hours 21-30 students

DM010 52 20 5 Public 8 10 hours 31-40 students

DM011 27 7 5 Private 9 10 hours 41 and over

DF012 33 8 2 Private 5 More than 12 hours 21-30 students

DM013 55 31 25 Private 8 10 hours 31-40 students

DM014 64 37 37 Public 8 More than 12 hours 31-40 students

DF015 37 13 1 Private 3 More than 12 hours 21-30 students

DM016 46 23 3 Private 16 More than 12 hours 21-30 students

DF017 31 7 4 Private 4 10 hours 31-40 students
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Code Age
Years of 

Experience
Years in the 
institution

Type of 
School

Classrooms
Working hours per 

day
Students per 

classroom

DF018 39 16 7 Private 8 10 hours 21-30 students

DM019 38 16 15 Private 10 10 hours 31-40 students

DF020 40 15 5 Private 6 More than 12 hours 21-30 students

DM021 45 21 17 Private 8 More than 12 hours 21-30 students

DM022 36 7 1 Private 5 More than 12 hours 21-30 students

Note: Years at institution refers to the number of years the teacher has worked at the current institution where he/she is working 
remotely.

Source: authors own elaboration.

Results

According to the results of the interviews and literature review, the results were divided into two 
groups: (i) factors influencing commitment and (ii) dimensions of teacher commitment (figure 2).

Figure 2. Map of Factors Influencing Commitment of Teachers in a Latin American Culture. Source: authors own elaboration.
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Factors Influencing Teacher Commitment

In this research, 52 factors were identified 
according to what was mentioned by the 
participants interviews. These were grouped into 
personal, professional, and contextual, considering 
the theory, and the analysis was conducted 
considering the positive or negative influence of 
each factor on teacher commitment, according to 
the responses received.

Personal Factors

Positive: Among the positive personal factors 
that had the highest incidence among teachers, 
the first one that stands out was “Concern for 
Students,”which was mentioned by 18 participants: 
“The most important thing is that they appreciate 
it and know that they can always count on me, 
especially in those moments. They should know that 
if they have something to say or if they feel frustrated, 
they can easily talk to me, more than anything else” 
(DF005). Also, “more than a commitment to the 
school, the commitment is to the children” (DM006).

The second factor, with the highest incidence 
among teachers, was the positive view, which 
was mentioned by 13 participants: “I always 
strive to be cheerful. Even on days when I’m not 
feeling cheerful, I try to encourage my students, 
instill hope, pray with them, and engage in light-
hearted interactions. In every class, I aim to bring 
joy, tease them, and consistently approach our 
current situation with optimism to extract the 
most positive outcomes” (DM009).

Negative: Among the negative personal factors, 
the one with the highest incidence was Feeling 
Lonely, which was mentioned by 19 participants: “I 
could say that we are a very strong school because of 
the demand of the activities we have, which involve 
a lot of relationship between us and mutual support. 
However, online has changed this because the daily 
interaction is gone, we are no longer in contact. 
Although we have a WhatsApp group, during in-
person classes, everything was more active than 
now. We cannot deny that” (DM006).

The next factor with the highest incidence was 
Fatigue, which was reported by 17 teachers: “I log 
in at 10:00 a. m. and log out at 10:00 p. m. It’s twelve 
hours of work and, well, we’re human, the eyes get 

tired, the brain gets tired, physically I just think what 
I miss most is my bed” (DM011).

Professional Factors

Positive: The highest incidence in the interviews 
was Policies that motivate, reported by 19 teachers: 
“We have had all the necessary support from 
the institution, they have provided us with the 
necessary tools, they have given us guidance, they 
have provided us with all the information so that 
we can work normally and cope with this situation 
we are going through, as we are dealing with a new 
case of online education” (DM003).

The second factor with the highest incidence 
was the Autonomy provided by the institution, 
mentioned by 17 participants: “This degree of 
autonomy allows all of us to have what is necessary 
for the work, it was never limited, nor was there 
any entity that could parameterize the work in an 
absurd way, instead the work was encouraged to 
be much more dynamic, in fact it had to be much 
more dynamic in this context, and of course we were 
allowed to innovate” (DM019).

Negative: The highest incidence in the 
interviews conducted among the teachers was 
policies that discourage, with 13 participants: “Well, 
the economic issue certainly had an impact, because 
there was a pay cut, for me it was like, what am I 
going to do now?” (DM 007).

Another negative professional factor that 
had a greater incidence among the participants 
was the lack of knowledge of information and 
communication technologies, mentioned by 11 
teachers: “At the beginning the change was strong, 
we did not have the skills for this kind of tools, we 
had the computer, everything, but teaching remote 
classes was more difficult than we thought, but then 
it was a continuous learning process, and so far there 
are things that I still have not learned” (DM002).

Contextual Factors

Positive: The highest incidence by the 
participants was Fellowship, which was reported 
by 18 teachers: “We all start helping each other, we 
say ‘I found this, I found that’ or ‘they have updated 
this’, ‘they have updated that’, etc.” (DM004).
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The second positive contextual factor with the 
highest incidence was Family Balance, which was 
mentioned by 14 participants: “Sometimes we have 
the opportunity to take a break at a certain time 
and have lunch together. What I feel most here is 
the family warmth, we are closer together, I have 
my family by my side all day, and I think that is the 
healthiest thing I feel” (DM014).

Negative: Teachers mentioned family imbalance 
(6 participants), negative interaction with parents 
(5 participants) and less involvement of parents (3 
participants): “Time is limited and sometimes when 
something needs to be shared, I have to prioritize 
what I have to do” (DM001).

Table 4. Classification of Teacher Commitment Factors, Using Technology in a Latin American Culture

Factor Type Definition
Influence 

Type
Factors n

Personal factors
Personal characteristics of teachers 
that relate to their commitment

Positive Concern for students 18

Positive Positive view 13

Positive Empathy 11 

Positive Passion for teaching 10

Positive Self-Efficacy 9

Positive Organization 9

Positive Creativity 8

Positive Enthusiasm 8

Positive Workplace Resilience 8

Positive Perseverance 5

Positive Peace of Mind 4

Positive Conceal feelings 3

Positive Innovation 3

Positive Patience 3

Positive Tolerance 2

Negative Feeling lonely 19

Negative Fatigue 17

Negative Stress 15

Negative Uncertainty 15

Negative Frustration 12 

Negative Fear 8

Negative Resignation 8

Negative Self-absorbed 7

Negative Impotence 7

Negative Distress 5

Negative Sadness 4
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Factor Type Definition
Influence 

Type
Factors n

Negative Anxiety 3

Negative Annoyance 3

Negative Negativity 2

Negative Resistance to change 1

Negative Loneliness 1

Professional Factors
Perspectives on teacher professional 
development related to teacher 
commitment

Positive Policies that motivate 19

Positive Autonomy of the institution 17

Positive Interest in learning 14

Positive Identification with the institution 8

Positive Knowledge of ICTs 7

Positive Stand out professionally 6

Positive Identification with your profession 6

Positive Experience 5

Negative Policies that discourage 13

Negative Lack of knowledge of ICTs 11 

Contextual factors
Interrelation with the organization, 
colleagues, parents and students 
who relate to their commitment

Positive Fellowship 18

Positive Family Balance 14

Positive Adaptation to change 12 

Positive Positive interaction with parents 11 

Positive Good relationship with students 10

Positive Gratitude from students 8

Positive Employment stability 7

Positive Greater involvement of parents 5

Negative Family Imbalance 6

Negative Negative interaction with parents 5

Negative Less involvement of parents 3

Note: Each participant identified more than one factor that influenced their commitment. Twenty-two teachers were interviewed 
(n=22).

Source: authors own elaboration.
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Dimensions of Teacher Commitment

The results showed that the dominant 
dimension was related to student commitment. 
Commitment to the institution, commitment to 
teaching, and commitment to the profession had 
a lower incidence in this study. Each teacher has 
behaviors that determine the orientation of their 
commitment.

Commitment to Students

In the study, 16 of the 22 teachers interviewed 
present evident behaviors where the teacher 
generates greater empathy with their students 
to understand them better and at times hides their 
emotions in front of them to promote a pleasant 
teaching climate: “I always think, the kids, who 
work with young people, with young people, I 
think they already have enough burden at home, 
for the teacher to go with a bad mood or with 
sadness or with low spirits and on top of what 
they have, I think it would not be fair” (DM020). 
In addition, this commitment in a Latin America 
culture, is evident in the concern that all their 
students can understand the lessons, even though 
they have had to innovate and train in new tools 
to provide clearer and more dynamic lessons in 
online classes. Despite the difficulties of teaching 
under new methods and using technology, they 
embraced the way of teaching with optimism, 
recognizing the benefits that will give a better 
future to the students.

Commitment to the Institution

Four teachers have been identified whose 
commitment revolves around the bond forged with 
their institution. This dimension is presented as a 

response to the good practices and policies provided 
by the institution which generate that identification 
and sense of belonging. On the other hand, another 
behavior that influences this dimension is the 
good relationship that is generated between the 
members of the institution, which fosters a good 
work environment: “I am one hundred percent 
committed to [the institution], that commitment 
is based on a spiritual bond […] I am a professor 
committed, now, if you ask me how it can be like 
that, I can tell you that my daughters have studied 
at that school, my daughters have studied […], I met 
my wife […], so in some way, the bond […] is quite 
strong, it is powerful” (DM013).

Commitment to Teaching

From the interviews carried out, it has been 
determined that commitment to teaching work 
has had a low incidence, presenting only 2 teachers 
whose behaviors are oriented towards this type of 
commitment: “Doing the most professional work 
possible, giving oneself completely to the group of 
students, giving oneself completely to the group of 
parents, establishing a certain normality within the 
context in which we find ourselves quite complicated 
and continuing the daily work. Do the job in the most 
effortful and professional way possible” (DM019).

Commitment to the Profession

Regarding commitment to the profession, this 
research has not found that there are predominant 
behaviors that guide the interviewees towards this 
dimension. As can be seen in Table 5, none of the 
interviewees expressed their commitment to the 
profession. This may be because they did not feel the 
need to mention it in abstracto but took it for granted 
in carrying out their commitment to the students.
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Table 5. Dimensions or Types of Teacher Commitment, Using Technology in a Latin American Culture

Dimension of teacher 
commitment

Definition Teachers n

Commitment to the student
Teacher behavior focused on the 
student’s attention and responsibility 
for their learning

DF005, DF012, DF015, DF017, DF018, DF020, 
DM001, DM002, DM003, DM009, DM010, 
DM011, DM014, DM016, DM021, DM022

16

Commitment to the institution 
Teacher behavior that implies a bond 
of belonging to the institution and 
identifies with the institution’s values

DM004, DM006, DM007, DM013 4

Commitment to teaching
Teacher behavior that manifests 
a psychological link between the 
teacher and the reason for their work

DM008, DM019 2

Commitment to  the 
profession

Teacher behavior that guides their 
efforts to improve their professional 
skills and stand out professionally

0

Note: Each of the participants may had different behaviors associated with the four types of commitment; however, the most 
outstanding type of commitment was highlighted. Field n represents the number of teachers whose behaviors have been 
classified in that type of commitment.

Source: authors own elaboration.

Discussion

The research objective was to identify the 
factors and dimensions of Latin America teachers’ 
commitment using online technology. The existing 
literature provided a conceptual framework based 
on the identification of patterns recorded during 
the course of interviews. This allowed for a more 
comprehensive analysis, comprehension, coding, 
and triangulation of the results.

The identified factors were classified according 
to their negative and positive characteristics, based 
on the responses provided by the participants. The 
positive personal factors identified were concern 
for students (18 participants), positive view (13 
participants), empathy (11 participants) and 
passion for work (10 participants). The negative 
personal factors included feeling lonely (19 
participants), fatigue (17 teachers), stress (15 
teachers), uncertainty (15 teachers), and frustration 
(12 teachers). The positive professional factors 
identified were motivated policies (19 teachers), 
autonomy (17 teachers), and interest in learning (14 
teachers). Among the negative professional factors, 

policies that discouraged (13 teachers), and a lack 
of information and communication technologies 
(11 teachers) were identified. Among the positive 
contextual factors, fellowship (18 teachers), family 
balance (14 teachers), adaptation to change (12 
teachers), positive interaction with parents (11 
teachers), and good relationships between teachers 
and students (10 teachers) were identified. Negative 
contextual factors obtained a lower incidence, such 
as family imbalance (6 participants), negative 
interaction with parents (5 participants), and less 
parental involvement (3 participants).

This research represents a novel contribution 
to the field, as it is the first study of its kind to be 
conducted in the Latin American context and to 
employ online technology as a research modality. 
Furthermore, the findings are consistent with the 
factors identified in the existing literature (Bolívar, 
2013; Chan y Acosta, 2023; Day et al., 2006; Jennings 
and Greenberg, 2009; Klassen, Yerdelen and 
Durksen, 2013; Reyes, 1990; Moreno et al., 2010; 
Rudolph et al., 2020; Watt and Richardson, 2007). 
For example, the study conducted by Moreno et al. 
(2010) did not provide a comprehensive insight 
into the factors influencing teacher commitment 
to online technology in Latin America. Although the 
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study provides an initial perspective on commitment 
as a pivotal factor linking the work environment and 
job satisfaction, it fails to identify a comprehensive 
array of factors and dimensions inherent in the 
commitment process. Moreover, other studies are 
not sufficient to understand the entire context or 
have limited analysis (Ahmad, Ismail and Mustakim, 
2022; Chan et al., 2008; Juwait, Siew and Madjapuni, 
2022; Lian, 2020; Nias, 2017; Rachmawati and 
Suyatno, 2021; Razak, Darmawan and Keeves, 
2010; Somech and Bogler, 2002). A more profound 
comprehension of this phenomenon enables 
educational managers to implement strategies that 
significantly impact teacher dedication, thereby 
enhancing their teaching effectiveness.

In terms of the commitment dimensions, 
the findings reflect different types of teaching 
behavior. The most frequently occurring theme 
was the importance of commitment to the 
student, as evidenced by 16 responses. Only 4 
responses demonstrated a commitment to the 
institution, while two indicated a commitment 
to teaching. Notably, none of the responses 
reflected a commitment to the profession. As 
evidenced by the literature reviewed (Bolívar, 
2013; Crosswell, 2006; Dannetta, 2002; Firestone 
and Rosenblum, 1988; Park, 2005; Tyree, 1996), 
these findings represent a significant contribution 
to the existing body of knowledge in this field. 
This leads us to conclude that the most significant 
motivating factor for teachers is their relationship 
with their students. It can be concluded that the 
teachers’ affective relationship with the students 
was the primary motivating factor behind their 
willingness to adapt to changes and meet the new 
demands of educational institutions. This was not 
due to the administrative efforts of their schools 
to motivate them.

As indicated by Aslamiah (2019), teacher 
commitment significantly affects the achievement 
of educational goals. Schools must strive to 
enhance and promote the necessary mechanisms 
for developing and maintaining teachers’ 
organizational commitment (Hayat et al., 2015). 
It is necessary to identify teacher commitment to 
improve school performance and reach educational 
objectives (Normianti, Aslamiah and Suhaimi, 
2019). Leadership practices influence teachers’ 
commitment, serving and having beneficial effects.

The findings provide holistic future learning 
approaches that address various personal, 
professional, and contextual factors that influence 
teachers’ effectiveness and well-being. It emphasizes 
the importance of positive personal qualities, such 
as empathy and passion for teaching, along with 
negative aspects, such as loneliness and stress. 
Additionally, it underscores the significance of 
supportive professional policies, such as autonomy 
and learning incentives, while also recognizing 
detrimental factors, such as discouraging policies 
and technology deficiencies. Moreover, it recognizes 
the impact of positive contextual elements, 
such as camaraderie and family balance, while 
acknowledging negative aspects, such as family 
imbalance and limited parental involvement. 
Overall, a comprehensive understanding of the 
educational landscape encompasses challenges 
and opportunities across multiple domains.

Conclusions

This exploratory study with a qualitative 
approach offers clues for future research to delve 
deeper into the factors that promote or hinder 
Latin America teachers’ commitment. The direct 
relationship between teacher and student is 
irreplaceable, especially at the level of regular 
basic education. On the other hand, the research 
presents results on the factors that influence 
teacher commitment and its dimensions, which 
will help future research to quantitatively analyze 
and indicate the impact of each of these factors on 
teacher commitment. Considering the limitations 
of this study, it is recommended to conduct other 
qualitative, quantitative and comparative studies 
based on age, gender, years of experience and 
other characteristics to investigate whether these 
variables have a significant impact on Latin America 
Using Online Technology. On the other hand, it is 
recommended to replicate the research at other 
geographical zones in Latin America, at other times, 
and in other educational sub-sectors. In addition, a 
similar study is recommended for other grades, in 
order to identify differences or similarities in the 
teacher commitment.

Thought this research, the innovative 
approaches on teaching using online technology 



21

A
R

T
ÍC

U
L

O
S

DANIEL E. SALAS-DÍAZ, KELLY ROJAS, AUGUSTO R. CHICATA, MARCO ANTONIO INOQUIO, MARÍA CONSUELO OLIVERA, WENDY SÁNCHEZ

Revista Perspectiva Empresarial, Vol. 11, No. 1, enero-junio de 2024, 6-23
E-ISSN 2389-8194

within the context of Latin America are: (i) enhance 
human relationship between teachers and students 
as the main driver of commitment and motivation; 
(ii) develop a healthy relationships between 
teachers and students witch influence adaptation 
to changes and the new demands of educational 
institutions; (iii) consider needs for educational 
policies and programs recognizing and promoting 
the importance of personal relationships in a 
healthy educational environment; (iv) identify 
perceptions of commitment witch vary across 
different educational and cultural contexts, and 
(v) strength the schools’ administrative strategies 
to complement a stronger commitment.
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